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This paper examines the problem of power qua language

“management, with special attention to assimilation of foreign

tertiary students in Japan. The conclusions, detailed in section
4, indicate that

(1) Further attention to our understanding of the issues
involved are needed, |

(2) Language managers should be prepared fo assist those

wh'o do not.wish to assimi!ate

'(3) Language managers shouid a!so be prepared fo aSSiSt.

those who mtend to assxm:iate

(4) Assamtiatron and acqwsmon mix and we should not speak

" about ezther of the: categor;es asa’ separate system

Introduction

Power must be assessed in both major types of language use

situations:

native and contact. Educational situations form one category

which, in the case of non-native studé_nts, is a subcategory of contact
situations. Within the area of educational situations | shall mainly deal
with those in which foreign university students participate in a 'fna'jority
culture other than English (Marriott 2000, Kadokura 2003, Marriott and

Nishizawa

2003, Neustupny 2003). However, | shall not deal with

so-called ‘academic situations’ of such participants alone



it is, not only with behaviour in ‘education’ and ‘research’

situations (for a listing see Jernudd 19xx, Neustuphy 2003,

Marriott 2003)
— all other domains in which they participate (daily life domain, friendship
domain or others) form one whole, the components of which cannot easily
be separated from each other. Such situations, according to Jernudd
(19986) are a type of sojourner situations, because théy do not involve a
permanent shift of domicile. This is-an important statement. We can
supplement it by observing that within the ‘sojourner’ category, study
abroad has assumed a speciﬁc position: unlike foreign executives or
teachers, students are not paid for their work and although not completely
powetless, command, in general, a limited amount of power.

The b'ehaviour of participants in foreign students’ situations is
strongly influenced by power relationships (Neuéiupny 2003, Marriott and
Tse, forthcoming). in particuiar, processes of ‘assimilation’ stand out as an
omnipresent characteristic particularly in situations that are recurrent and
it is these processes that will primarily be the target of the present paper.

| am of course aware of the existence of other power
relationships concerning foreign students, such as their
sqbordinate position in  networks. Howe{fer, these

relationships cannot be given adequate coverage in this

paper.
1. The Probi e'.rl:nof' Power

A dééb understand_ih_g of the problem of power. in !inguisticé
implies the concept of !angﬂége management (cf. Jernudd & Neustupny
1987; N'eustu_pm’/ .:260?; ~Note 1).  Management s
‘behéviour-tqward;langua'g'e’.(N_o_t_e’ 2). What we have in mind when we
speak about power is not simply‘ the process of generation of power, but
“béhaviour—toward-powet”,.the'way poWer_ is or should be managed in
‘society. The management process in general is characterized by a
number of stages: the estab_!ishme_nt of norms, noting of deviation -from
norms, evaluation, setectidn of adjustment, and its implementation. The
same is true about power: when managing power we ask what norms
concerning power are or should be held, how power is or shou!d be noted,



evaluated, and how adjustment of power-related problems is or should be
selected and implemented. In order to capture power, we must realize
that it involves var;ous stages of the management process. Power existed
n language probably since the early beginnings of the human race but
failed to become the object of management. It is characteristic for
contemporary postmodern societies that power is being widely managed
by their members. |

Apart from the management process another feature of power
as management that must be grven promrnence is the fact that power is
- basically a relationship appearing m_mdrvadual processes of interaction.
This parailels the general claim that it is individual acts of interaction from
where management sets off and where it aims (Neustupny 1983, Jernudd
and Neustupny 1987). From interaction acts (discourse, etc.), ‘simple’
managementis fransferred to ‘organized’ managerment, V

| such as society wide language treatment in ranguage planning

networks. '
. However, there are cases where management, rather than emanating
from discourse, is based on ideological or other theoreticai constructs.
This may also be ’rrue of the management of power For example
Cmejrkova has always argued that the problem of gender

(which is a subdrvrdsron of the power probreme)
is being transferred into. Czech Izngurstlcs not from the peroeptron of
rnadequacres rn mteractron aote but from rdeologres and theones
developed on The basis: of Ianguages where the dlscourse base does‘
exist (Cmejrkova 2002) ln other cases the - management of power rn_
Ianguage may aiso be an 1mpor’r mto communmes rn whroh power is
(still?) dormant at the drscourse Tevel. '

Already here | wou!d like to note that the word ‘power” is no’r
necessarliy a d;rty word Muoh power serves the mterest of wide strata of
society and as such is Irkely to be widely acoepted and positively
evaluated (Neustupr:S? 2002). _ ‘

For example, the use of power of ordinary. speakers in
language revival processes is unlfikely to attract negative
evatuation,

Similarly, ideology' (as Patrick Heinrich has recently
emphasized) is also evaluationally neutral: there can be good



as well as bad ideologies.

2. Power and Assimilation
2.1. Assimilation and Acquisition

~ Most assimilation is close 1o the phenomenon we know as
fanguage acquisition Which, like assimilation, is.a management process
and implies the shift .of norms._.AcQUisitio'h, in turn, can be seen as a
subcategory of acculturation,_ which has alWays been considered as a
term that captures the basic character of change in cultural contact
(Spicer 1968). However, the norms of acquisition (acculiuration) require
simply that one of the existing systems will prevail, without specifying that
it will be the dominant_ one. it has been noted, for exampie, that there is
two-way acculturation, or sometimes a complete mixturé of cultures, and
these cannot be based on one way dominance. Also, it is not certain that
all language acquisition is propelled by power: [ have in mind, for example,
Iénguage acquisition for pieasu.re, an old lady studying Sanskrit, where
power is difﬁcuif to identify. On the other hand, there are aspects of
acquisition which clearly derive from power: in the case of foreign
stude.nts it is the domihant 1ahguage that is acquired, and it is other
(non—grammatlca!) norms of academlc (and other) :nterachon of the
domlnant cu!ture that are expected to prevalf _

Hence it seems to be appropnate to assume that acquxsmon :

(acculturation) is'a w1der concept ‘which lncIudes asssm:latlon but does
not overlap with it. We can write :

o acqurs.ffron (accu]turat!on)>ass:m:lat.ron
We can aiso claim that - .

ass:m:lation acqwsrtfon (acou!turaz‘fon ) + power,

becéuse power aiway_s__ participates in assimilation. Assimilation norms
are obviously closely connected with the management of power. It is the
dominant set that is or is not supposed to prevail. Contemporary
dictionaries of sociology, of which there are quite a few, usually
emphasize that the relation _df ‘dominance’ is present and assimilation is
the result of this relation {Johnson 2002: 70). Of course, not all
assimilation is by force, much of it being by consensus (Fairclough 2002)



and, as in other power processes, participan.ts are not necessarily aware
of the power component.

- Example of concensus:...

- Example of lack of awareness:...

We must assume that in practice there will be a mixture of norms
in any acquisition procesé and that ohly some of these will be assimilation
norms {based on power). .

| have used the term ‘assimitation norm’ in the written form of
my paper, but 1 am not sure that Pll keep it in the final version.
What | mean is that there are some norms that are based on
power, ‘ ‘

- For example, a norms that specifies that change will
proceed in the direction towards the dominant language
system,

- Or a norm that pr'events assimitation.

(This second case probably wouldn't be widely called “an
_ assimilation norm’.) |
For example, in the case of pronunciation we can assume adjustment
based on the need of the sp_eaige'r to make his/her speech understood as
well as on the need to communicate the acceptance of the relation of
dominance (power). - '
le., accepttng daﬁerentlai power commumcatmg the Wlil to
. assimilate, - O . y
Perhaps it would be: more preczse to. speak of assxm:!ative aspects of
acquusmon than of aSSImllat;on as a process completeiy dlﬁerent from -
acquas:tzon (accu!turatlon) o o o |
~ Much Ianguage acqmsmon empowers or dlsempowers and
both aspects may. be mtxed '
(By empowerment’ | mean an ad;ustment through which
power is achieved)
Language students are empowered when they achieve competence to
communicate to fulfil their personal interests. The disempowerment
function occurs, for- exampie when they are taught in order fo become
effective subordmate personnel :n forelgn companies. Nozomi Tanaka
(2000} has long argued for the acceptance of the power element in
another case, that of Japanese' language teaching for foreign wives of |




Japanese men, recruited in East Asian countries. It is wrong, he said, to
'.teach them Japanese; the question is how to empower them
scciceconomically: “give them a voice” is the eXpression he used,
following others. This c!aim is correct, but Tanaka obviously absolutizes
the drsempowenng functron at the expense of empowenng effects such
as enab!mg the women 10 successfully conduct da:}y life for their own
interest.

.In the case of forelgn students, acqurs:tlcn is structured to assist -
students in ach;evmg their academic and other aims. However, it can also
be for disempowerment, when for some participants it aims at reinforcing
the research personne! of the Japanese universities concerned. This is
reflected in the structure of programs when they provide no competence

i conducting participation in academic social networks, little competence
in the spoken language needed to assert one’s voice, and leave foreign
students with strongly accented Japanese that communicates their
foreign status. Already Jernudd (1981) showed that in the case of foreign

* students, the research interests of students of linguistics from developing

countries who studied in.Europe or North America-were channelted away
from’ Ianguage treatment 1o non- appl:ed Imgwstnc topics. it couid be said
that they were assimilated into the system of linguistics of their’ host
countries. | heve argued eisewhere (Neustupny 2003) that students who
come to study Japanese language teachlng in Japan are sometlmes
assngned 10 departments of Japanese ianguage and. llterature and are’
assm’ulated tothe: non-apphed Japanese system thh regard o the:r study ;

~ topics: -1 a[so noted that many do not: exercrse metamanagement (see L

sect:on 2 3) The fact that fere:gn students become guests in Fan S terms

(Fan 1994) while thetr teachers are: ‘hcsts -also mdicates that a power

reiatlonshlp is mvoived Forelgn students may acqwre encugh Japanese
interactive competence io fil subordmate posmons but not 1o go: to the
top. There is no doubt that foreign students in-Japan, not unlike foreign-
students in other countries, are strongly ass:mllated.
| am working ona list of features that could be tested
- In Japanese sociolinguistics this was unusual way of
thinking | '
(assimitation did not exist)

However, we would be wrong to assume that such assimilation is always



seen as disempowering and 'hegativefy evaluated. Some studenis
evaluate it positiVely, because they see it as an important factor for
securing a job on return to their own country.

It remains to be seen whether all language shift’, pursued
vigorously by Joshua Fishman and. others since jfthe,igaos,_can be
brought under the same. head'ing as assimilation. In my reading Clyne
(2003) is using these two terms in an anaiogous way. Let me add that

'ass:mliatmg other. cultures is net an exoluswe province of Eng!zsh
speakmg sometles In a forthcommg paper Nekvapﬂ and the. present
author have shown how pervasive it is-even in small to medlum countries
such as the Czech Republic (Neustupny and Nekvapil, in prmt) where a

relatively small language community assimilates all mlnority communities

on its territory.
2.2. Assimilation as a Management Process

We can assume that assimilation proceeds as a management
process: from norms, their noting and evaluation to adjusiment plans and

their implementation.

&) Types of assimilation norms
Ass:milatfon commences from the normatrve expectatlon that wnhm a
network a domlnant set should or should not prevaal Such norms can be.
cai!ed ass:m:!atlon norms Lukes (1974) foilows an earher study by-'
Bachrach ahd Baratz when he dis’ungmshes between f:ve types of: power
coercxen mfiuence, authorlty force- and mampula’non Other types such
as status, prestlge ete. ex:st and some of. them - seem o be hlghly‘
relevant for ass;mllation We can xmagme dommahon based on the nomm -
that parnc:ipants ‘who are coerced (threatened) assmﬂate the same is
true of those who are mﬁuenced possess Iower authonty are affected by
force of are manlpula’ted Further we can assume that " various
partlc:pants in the ass:mltatlon process possess different aesmliat[on
norms: for example, Japanese participants and foreign students may
possess completely oiffe_rent norms. ‘
There are deviations from these norms, for example a dominant

strategy does not prevail, and these become the input into the process of



noting and the following stages of the management process.

(2) Noting of deviations
Deviation from norms is noted by partici'pants in individual behaviour
{such as discourse), in other words, becomes the object‘of_ atténtion.
Unless a deviation from a nomm is noted, overtised, the management
process cannot proceed further. Noting is not necessarily a conscious
process partrmpants can note the dominance relationship without being
conscnously aware of it. '
From informal data: native speakers of Japanese nole
deviations. from status norms {(honorifics), base further
management on it, but cannot report (= co.nscious ar

semi-conscious noting)

(3) Negative and positive evaluation of noted deviations

When a deviation from an assimilation norm is noted, it may be evaluated,
with different degrees of intensity and different evaluation labels. Often it
is aesumed thaf alt “evaluation will be negative (i.e. _assimilaﬁoh is
considered an undesirable feature); ‘however, the evaluation of

assimilation is often positive-(assimilation is considered desirable).

(4 Demgnmg adjustment L _ _
An ad]ustment strategy is selected for exampie an attempt is. made o
stop. ass:mllation or assmlfation is glven posnt:ve suppor’c AH such -

plannlng can be- pursued n. many dlﬁerent ways.

5) Implementat:on of adjustment
An ass;milatson ad;ustment is smpfemented

It is important to realize -ihat assimilation js not justthe process
of adjustment (see 4) but that it staris with norms of assimilation (that
must be empiricaily established), deviations from these norms (some of
which are only noted by researchers), inelude the processes of noting,
and of evaluation. Finally, assimilation may or may not be implemented. |

Let me add to niy manuscript that assimilation (and the

- question of power in general) has a completely different status



when deviations from participants’ norms of power distribution
are noted and evaluated by participants, and when they are
not. When they are not noted and evaluated, they are
potential, not virtual problems; this is not to say that language
; n'tanagers should ignore potential. problems, they are of
enormous importance. But _th'ey should discontinue the
practice of putting them in the same bag as problems that

have been noted and evaluated. -
2.3. Management and Metamanagement of Assimilation

Assimilation contains at least two processes. One s
management in which assimitation is not overtly questioned. Deviations
from the assimitation norms ‘are noted, evaluated and adjustment initiated
— but this process is not accompanied by overt speculation, iheories,
appeals or policies. Marriott and Nishizawa (fo:‘thcoming) describe the
case of a Japanese student in Australia as follows:

“Time management did not appear to be perceived as such a
serious prob!em'.. In comparison with the previous year, Eri
thought that she now had a more relaxed schedule, which ailso
allowed" her to engage in se[f-study Nevertheless dunng the
_week under lnvestigatlon she struggled with wntmg an essay for
-her management sub;ect and mterrupted her normal routme by
B missing some c!asses and a!so cancelhng an exchange Iesson in
_ ”_order 1o concentrate on: wntmg the essay task at hand ” ' ]
This student obv10usly drd not possess a clear essay-wntmg scheduie -
and- has only been- acqumng it through partrctpatlon ln her Austrahan
courses. She is: proceedmg through a process of. assnmsiation wrth regard
to time management At the time of Marriott. and Nish:zawas research Eri
was still managing her time in some s;tuatlons assrmllatmg herself to .
Australian norms but this management did not attract overt management
behaviour.

However, there are cases in which foreign students. not only
manage particular rules but where the prooess of assimilation itself
becomes the object of overt management speculation, theoretizing,
appeals or policies. For exampte, Marriott and Nsshizawa quote an oral



report of a Korean student, who actively comments in the following way:
“[Tutor] didn’t explain everything. Just ah, stand[s] alone, and
just watching around there.... Usually programming time, he just
Iooke around. So if you have any problem, just handing.... So
first 'tim_e was very confusing. Especialt_y, .pregramming_part, we
needed mo_re eﬁéptanation; And then we neetied more exercise.
But they'don’t. Just walk around. And iust say, “if you had __any
problems, just.ask me."Just lecturer, well, tutor, walk around.
And you [raise] hand,; and tutor, just walk to you. Ye_ah, then they
said “What kinds of problem you had?” “I have this kind of
problem because this, this, this...” Just checked it out. | think |
need more explanation, and more detailed exercises about
special subject’. ‘
The student, Kim, not only 'mahages his academic competence but also
widely manages (notes and evaluates) the Australian system of academic
interaction as such. The amount of such management in the case of Eri
was more limited. This is a case of metamanagernent. Participants who
metamanage 'have a different approach. While Eri accepts that
assimilation is beneficial 'te her, Kim remains critical in many. tespects:
Eri's ass'i'rnilatton is mostly by concensus while Kim is - often being
assamztated "by force”, _ _ _
it seems. that a dlﬁerence existsin the case of management and
'metamanagement by foresgn students Evaluatton in metamanagement IS
_'often sw:tchect onby negat:ve attxtudes to Japan in the students country.
and may not necessanty be paralle| ed in day-to—day management by the
same student _ ' ‘ ' '
At the macro- Ievei there are ‘assimilation policies’ (Clyne 2003
16) WhICh represent an extreme -case, of metamanagement (organlzed
management’ cf. Jernudd and: Neustupny 1987).
le., metamanagement is the same matter as organized
rmanagement.
- complicated networks
- theories
- idiom
- reaetion {(management) to other management acts

Foreign students represent a-less rigorous form of organized
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management.

3. Assimilation of Foreign Students in Japan

In the present section of this ‘paper the management of
assimilation by foreign students in Japan will be rllustrated on the basis of
comments on the process m existing hterature and mformal reporting by

Japanese students of -rntercuitura[ communication.

(1) The assimilation norms
Foreign students in Japan, especially those from nearby Asian countries,
clearly face the power of Japan. It is difficult for them to study in the
country without financial support from the Japanese side or without
earning money through performing manual work of low status. The power
relationship between Japan and their own country is obvious.
Furthermore, the prestige of Japanese education, science and technology
s paramount. Japanese academic degrees are highly valued. Many
norms specafy that power is on the Japanese srde On the other hand
fore:gn students also possess norms. {(shared by. some strata of Japanese
socrety) that are antluass1mrlatron:st in thelr character for example
‘__,assume that forelgn re!atlons are govemed by the: prmcrple of zero. power
(equahty) When strategies of mteractron wrthm Japanese somety are
acqurred Japanese pamcxpants and forergn students use as the base of
the process various’ norms derrved from this. repertorre : Wha’r |
nommes.are he!d m the process. of acqmsrtron is an empmcai questzon that
must be estabiished m gach. mteractlve srtuatron saparately On the basis
of these norms we can ]udge what devratrons from norms occur and

which of these devrations are noted

{2) Noting dewatlons ‘

Foreign students do.not note the power of- Japan only after they arrive in
Japan. Kanazawa (2004) has shown, that studenis from some countries
close to Japan perceive such power already in their home country. This
noting is not only performed at the macro level, but affects individual
areas of social activity; the students oﬁen arrive with a long list of .
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power-comparisons between Japan and their country, and further actively
note individual cases. For example, students in Kanazawa's sample
compared washing machines, shopping power, and the quetity of iife in
their country and in Japan.

Fairbrother (2003) ‘has argued that the Japanese note the
behaviour of foreign students differently depending on whether they are
white Westerners, Brazilians of Japanese extraction or sthde'nts from
China. Obvrousiy, the power drfferentta[ between countnes of orrgm as
perceived by Japanese partrc;pants ptays an rmportant rote in drrectmg
thie process. Most foreign students in Japan are from East Asian countries,
mainly Korea, Taiwan and China. The assimilation of the Brazilians of
Japa'nese origin and of Asian students is perceived in many interactive
situations as a natural development by a number of members of the '

Japanese community.

(3) Evaluation of the power relatronshrp

We know that assimilation is evaluated differently in dltferent areas of
behaviour. Assimilation in grammatical _competence is usually evajuated
- positively in the case of self or friends. Here assimilation is sometimes
perceived-as empowering; and the fact that it partly derives from higher
power ot Japanese speakers remams unevaluated. On the other hand,
while on the who[e assmriation with regard to non grammatloa[
competence is evaluated posrtively, there are. cases such as the area of
polrteness where the eva!uatzon of assrmitatron may be negatrve Such
evaiuatron has particuiarly been reported from Chmese students who
sornetlmes refuse 1o use. ‘the Japanese hOﬂOl‘lfiC forms Simnar cases
have a[so been reported in the ‘case of Australian and us students
studying in Japan The recent date of-the notmg testn‘tes that assimilation
has now been required, whereas formerly this was not the case. By those
who refuse to use the hononflcs such use is thus interpreted as refuting
at the micro level, in daily contact with the Japanese, the higher status
(power) of the Japanese participants (teachers, landlords, etc.).

(4} Adjustment of power relations

The two main groups of strategies of adjustment are assimilationist and

anti-assimilationist.
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Fukui (2003} has shown that some Chinese situdents in Japan are
‘particularly prone to initiate assimilation. They start with social strategies
(such as the establishment of networks with the Japanese) and proceed _
further to a skiiful apphcatlon of a number of other learner strategies

Antu—assamiiatzonlst ad;ustment proc;eeds in the opposite direction:

t;mltataon of social contact and lack of interest in acquiring interactive
competence. Studernits someﬂmes claim that they have already- acqu:red
afl they__shoo!d and refuse suggestsor_ls of further additions to their

competence.

(5} Implementation of adjustment

Even if certain adjustment strategies are actively selected, it may be
diffic;.xit to implement them. The interference of the native interaction
system is particularly strong in areas such as pronUnciation. On the other
hand, unnoticed natural acquisition works against the anti—essimilationist
strategies. Students say that after 3 or 4 years in Japan it’is difficult for
them to completely return to their native system of interaction.

4. A case study

4.1. Third pai-ty.interview-

A case study mvo!vmg three subjects has been conducted to
further develop the plcture presented m the precedmg section of thls
paper. In view of the sensm\nty of the topic, the methodology used on ’[hiS
occasmn wasa ‘thlrd party mterv:ew B ‘ ’ o

A third party interview uses a respondent who is a member of a
community (in thls case a foreign student communsty in Japan), and
reports on his/her own observanon of membere of that communﬂ:y Inthe
case of this procedure the respondent is not compelied tc answer
ques’{tons about hisfher own behaviour that may be of a damaging
character nor does he/shetdiedose the identity of subjects who are
spoken about. Respondents ‘in third party interviewenormaily know the
subjects intimately and possess a wealth of observations that are difficuit
to elicit through other research procedures. Understandably, the third

13



party interview is a summary interview that requires from the respondents
a summary of individual tokens of their experience (Neustupny 2003); as
such the narrative of the respondent derives not merely from the objective
behaviour of the observed but also from' his/her other knowledge, beliefs
and" attitudes. In other wor_ds, it provides data, but these data cannot be
di-rectly presented as a blueprint of actual _beh_aviour. The role of the
researcher is essential, and in this respect there is no difference in
| comparison with other methodologrcai procedures _

The third party interview is suitable as the first approach to the
problem of assrmr.!atlon. It allows us to-establish an overall picture of the
situation but it is not sufficiently detailed to enabie the identification of
individual behaviour; in fact, if it did, such data: would not possess a high
degree of reliability. Other data, such as discourse data, will be necessary
to further develop our knowledge in this area. Let me gloss that within
discourse data code-switching is a phenomenon to be carefully watched

(Auer 1998, Jergensen 1998).

4.2. The respondent

R1 is a former postgraduate student at a private university in
Tokyo. He/she has come to Japan atter the cornptetron of undergraduate
courses in hrs/her home country in Eas’r Asra and has spent altogether
- just under 10 years m Japan This’ trme dunng which extensrve networks
: wrth other East Asran students have been formed has quahfred Ri to-
serve as a respondent m a thrrd party rntervrew However oniy R1's '
experrence wrth students from hls/her own country (country XYYy became
the target of the rntervrew The. mtervrew lasted approxrmately 1 5 hours

and wa-scond_ucted in Japanese.
4.3. The interview

Since specifically academic norms in Y and in Japan were in
R1's assessment almost identical, little assimilation of such behaviour
was reported. In R1’s opinion, the use of libraries in Y was more 'frequent,
while the “seminar systemn” (where students present reporis on their

research) was more rigorous in Japan. However, such variation was not
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connected by R1 with any particular behaviour of the subjects he/she

reported about.

(1) Norms of power relationship in the interview
Although we cannot decide on the basis of this interview which particular
behaviour of students from Y is connected-with the issue of power (in
other words, is due to assimilation), much of it obviously is. According to
R1, the fact itself that. students from 'Y enter. Japanese networks - by
© coming 1o study in Japan is a result “of unequal power (economrc
academic and other) of -the. two countries. Further along the way to
assimilation lies the assumption of superiority. of the social behaviour of |
the Japanese, politeness and their daily life, reported by my respondent.
Superiority means there is power. R1 did not report on the behaviour of
Japanese participants connected with her subjects but it is not difficult to
“hypothesize that it was more than occasionally patronizing. This again
implies power. o

My following discussion will show that there were deviations
from these nomms, both nomms held by foreign students. and native
speakers, and these led to management processes. 'Where diﬁerentiaE
power was accepted within the acqmsrt:cn process. of the subjects
asssmiiatron took p[ace otherwxse assrmlkatron was rejected

(2) Notmg of power retatsonshrps ' _ _

_ RT’ conf rmed that students from coun’sry Y whcm hefshe knew clearly"
'perce;ved the economlc supencr:ty of. Japan In therr perceptlcn Japan-.
was also cons:dered to. be much more advanced in‘the: academrc domam
and more" sophlstrcated wrth regard to social’ behavrour and et:quette
There was aclear. reccllectlcn of poimcal and mmtary dommance of Japan
prior 1o the end of WWIE whsch contr:buted srgmfrcantiy to ’the ailocahon
of relatlve power by these students '

According to FH the awareness of the power relationship is
aiwaya latentty present but, he/she says, we should not imagine that
power is noted in each component of each srtuaticn. In R1’s view it
f]aehes through particularly strongly when rnajor management processes
take place. As merr.tio_ned above, other investigations conducted at Obirin
University (Kanazawa 2004) seem to indicate that at least some students
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from Y arrive in Japan with a very pronounced overt presence of the

problem of power, and further develop it.

(3) Evaluation of power
R1 was asked o single out as the main objeots of her reporting
three students (or former students) who held different attitudes to
interaction with the Japanese The following three subjects were selected
and referred to systematlcai!y throughout the interview:
A: (male 1otal Eength of stay in Japan approximately 3 years). who
held antagonrstrc views towards Japan (i.e. clearly engaged in
metalinguistics management including negative evaluations), (A =
anti-)
P: (maleffemale, total length of stay in Japan approximately 3
years) who clearly aspired to assimilate (i.e. prevailingly used
positive evaluations), (P=pro-} and
L: (female, total length of stay in Japan over 5 years) who occupied
an intermediate position between the two. '
R1 guessed that students such as L accounted for approximately 50
percent of her contacts in that particular 'community, while {he remaining
50 percent were divided/be'tween-students-,of the type-of Aand P.
The evaluation of J'apanese -'n'orrns in the case of A was negative.
On the other S!de P h:ghly evaluaied the Japanese I:fe sty{e whach was
more rndlwduairstrc than the Erfe sty[e of Y and admrred the way the
: Japanese drd not annoy others (merwaku o kakenar) He accepted the
power of Japan as a fact. R1 reported that his: trend toward assrmriatlon_
notwrthstandmg, P supported teams from Yin rnternatlonal sport events L
was characterized by a re!axed mteractron style in which a posrtlve
aftitude 1o the acqmsrtton of Japanese norms (assrmda‘uon) appeared in.
some srtuatrons whrie rn others (where power was consrdered
|mmater|at) her native norms were appired various students close i in their
position vis-a-vis Japanese culture to L; .could no longer use pure Y
norms in situations in which they considered the app!ieation of such
norms desirable. Norms, in this case referred not oniy to norms of
grammatical {narrow linguistic) competence but aiso to non-grammatical
communicative and sociocultural competence. Students such-as Por L -
had decided they would like 1o stay and live in Japan, and this decision,
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R1 thought, exerted an influence on their aititude to assimilation. A
decision such as this is not unusual in the case of students from Y.
Assimilation is the way to join the side of the powerful within contact
situations. |

In the situations on which R1 reported there  existed
management as well as metarnanagement strategres of assimilation.
Some students from Y, such as Por L, drrectly commented that many
aspects of Japanese socrocultural behaviour were supenor and
communrcated about thelr deswe to personalty profrt frorn them. These
students are not cultural relativists. They use ‘universal’ criteria for
evaluating culture and they have arrived at the conclusion that one of the
two cultures carries superior values. It is difficult to persuade them that
this is not the case. Whatever linQUi_sts may think about such evaluation, |
consider it important that in this case study the positive attitude to
assimilation was clearly confirmed. Rather than being an exception, it
seems to be widely distributed and linguists and anthropologists must

take a serious interest in it.

(4) Adjustment of power _
Subject A gave my respondent the |mpressron of ‘keeping his acqursrt;on
of. Japanese language communrcation and soc1ocultural competence o
_ the minrmum necessary for the acqursrtron of academrc knowiedge'
'pertment o hrs freid ot study, on the- other hand P tned to assrmrlate in
-vrrtually all respects Yet although A wanted to mamtam hiS Y norms
' mtact and clarmed no interest |n thrngs Japanese he accepted some facts =
of Japanese culture such as sports (baseball soccer or sumo) Rl '
-volunteered the observatron that even A unwrttmgly, against hrs own -
conviction, also employed Japanese norms '
An mterestrng observation reported by R1 was the fact that
foreign students com_menced by -acqu_rrrn_g -Ja-panese competence as a
second system, the use of which was. limited to situations in which the Y
system was inappropriate. At that stage they possessed two different
systems of norms. However, subsequently they lost the ability to
distinguish and finally 'oniy retained the Japanese norms, sometimes:

without realizing that thrs has happened.
According to my respondent, in many cases ‘new behaviour is
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acquired through “natural” acquisition, without either the Japanese or the
students from Y holdtng executive control (Rubin's term) within that
situation. A did not, R1 claimed, seem to possess this pattern, because he
did not form deep—rooted networks with the Japanese, but the other two
students benefited from natural acquisition with regard to all
sub-components of interaction competence. Accordi-ng to R1 this was
primarily valid for the system of politeness where, however, negative
evaluation of the Japanese system did occur on the way to assimilation.
For examp!e students ‘from Y often felt that Japanese students were
impolite to their teachers. In this case they evaluated their Y system as
the better one. ‘

The observation volunteered by R1 that students initially were
“bilinguet/bicuttural” but later often only retained the Japanese norms is
important for our understanding of the process of assimilation. The dream
that two separate systerns are used intermittently appears to.retlect the
practice of some particularly high skilled personnel (including primarily
intellectuals) but even in thesecases it often eppiies only to some levels
of grammatical competence, with non-grammatical and sociocultural
competence being affected by assimilation. '

In other words, asstrnilation_ is a process in which initially a .
second system is acctt;’:ired 'under the. conditions of dominance.
Subsequentiy mdlwduat elements of this second system push out
' 'elements ot the ortgmal system and reptace them We know, that those
who are: asswnutated normally not only acqu:re a new system but a!so Iose-
the prevzous one However lmgmstxc assrmltatlon is not necessanty, and=".
in the case of adults probably never futly completed an accent remams
in the speech of acqurrers atter a certam age. ltis a plOUS wish for foreign
students to become bicultural.” In fact they move on.a cline between a
srngie (natlve) competence and. another smgle (host society) competence.
Only the most talented ones achieve the degree of proﬂcrency of
members of the host socaety, or the stage of biculturalism. '

(5) Implementation of adjustment
The implementation of adjustment in time is an important issue. In my
case siudy students from Y were subject to the U-curve phenomenon.

The LOW phase arrived, according to R1, approximately one year
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following their arrival in Japan. This is when negative evaluation of
Japanese norms occurred most frequently, and some students returned
to Y. When such negative evaluation was made, the issue of differential
power appeared. However, some students' came back fo Japan and
proceeded in the same direction as students L or P," with positive

evaluation appearing.

5. How to Empower

The conclusions | can draw concemn the range of _situations
covered in this paper, with primary and secohdary education rerrtainin‘g of
course out of my scope. Nevertheless | hope that some of my general
strategies will be more widely applicable. What can we do? 1 shall dit/ide

my comments into three parts.

5.1. Consciousness raising

Consciousness raising is of course one area: Firstly, our

endeavour should tatget all agents who conduct management With regard.

to the assimilation of foreign students, not only the students themselves,
but their friends, ‘teachers, educat:onal authonttes and the Japanese
_-publtc m general AI! these peopte should know that‘ assmalatton is' gomg

on and what its sources and consequences are thhm the atmosphere ot .
_ non-poltt:ca! theories of acqulsmon if: ES necessary to expiam that power is"

mvotved Perhaps the most tmportent smgie pomt is to accept that there_.'_.
are both students who wnsh to retam thetr |dent|ty and those who w:sh to

assxmllate ,
The agents of Ianguage management shouid not only

understand the issue (whtch sometimes they do not) but-they should
realize that it may be wrong to propose polmtes W|thout consui’:attons with
the students. : Of ~course, thts “should - n_ot ‘mean that any smg!e
rmanagement strategy of each student should be accepted without further

scrutihy. However, the agents should realize that simply acting on the

basis of a “variation ideology” will not solve or alleviate the existing-

probl'er"ns. (As ‘variation ideology’ | designate the...
The reservoir of knowledge that is at our disposal at present, will
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not suffice to fully develop the points mentioned in the preceding two

‘paragraphs. More theoreticai and empirical study will be needed.

5.2. Empowerment against assimilation

Supposing that a decision for anti-assimilation management is
reached, one has fo prepare for more detailed elaboration of the
adjus’sment plan (desngn) Some of the tasks mvoived are:

(1) Provsdmg assistance to mamtam the students first Ianguage/culture in
general by neutralizing the noting and evaluation of the power difference
between Japan and the students’ society.

(2) Providing tuition (lectures and discussion classes) in the students’ first
language apart from Japanese. When a committee was established at a
national university in the second half of the 1990s to establish programs
for short-term foreign students, the present author’s suggestion that some
of the classes should be offered by academics from the students’
countries and conducted in Korean or Chinese, was rejected. Instead,
courses by'Japanese teachers taught in English were establ_ished b_ut
they gained a negative evaluation of the foreign students, because the
lack of competence of the lecturers in English resulted in the pidginization '
of content “The classes should be specifically, geared to counter the
pressure for Ilngwstlc ass:milat:on (students should be tra:nbed to
commun;cate about thelr fie[d ina Ianguage other than Japanese) '
'(3) It c!asses are. held for forelgn students by academzcs from their own
countnes thus wm also contnbuie to the forelgn “stidents- becomlng--'
assocnate members of the profess:ons in the;r own countnes -and
acqumng rules of academlc commumcatlon and interaction that dlffer
from thos_e of the host secret_y: (i.e. Japan).

4) -Provid'ihg ex_pe:_'t"_guidance' o --teache}s how to deal with the interaction
problems of their students.

The mptementatlon of management palicies such as (1), (2 ), (3)
and (4) can be achteved within the budgets of national universities. Joint
ventures may be necessary to finance these policies in the private sector.

5.3. Empowerment toward assimilation
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The case of foreign students in Japan reveals a situation similar
to that of many other advanced countries: foreign students aiready arrive
with the intention to assimilate, or develop such a policy later. Teachers
should be prepared to support individual- adjustment strategles that
support it. Here are some individual s_’t_retegles that can assist speakers in
assimilation. '

(1) There wr!l be no need to accept processes: based on all forms.of
power that tead to. assnm:latron | have in mmd the: fact that, for examp!e,
assrmriatlon based on coercuon (Lukes 1974) may be’ chanenged wh:ie
that based on authorrty status or abmty fo |mplement plans may be more
acceptable. We should be searchlng for forms of assimilation that carry
the minimum of negative connotations for those concerned.

(2) Providing a high level language tuition is essential. At presen‘t such
tuition has either not been developed or its administration to foreign
students has been unsuccessful. For example, Korean students who face
difficulties in pronunciation ‘do not often realize that‘ contemporary
phonetics can provide effective help; or such help is not available within
academic networks accessible to the student. '

(3). Forelgn students. from Asna “netura{iy” acquire much non- grammatica!
communlcatwe and’ socrocul’fural competence However such natural
acqu:smon rs of. necessﬁy unsystemat!c and a more systematlc teechmg
and !eamlng program is. needed ' PR I
‘ (4) One of the - basic problems of forergn students can be seen in their"f
Ilmited access to. Japanese socrai networks Any program that anms at
--empowerlng fore[gn students for assmllatron must turn to thls |ssue

5.4. r'slthe’re-\aequié‘i_ti'oh-wit‘hout;as'similat*ran"?'

Whether there is acqwsmon thhout ass:mriatron is an emp:ncai

quest:on it W|E! be necessary to mspect individual processes of .
_ acqms:’rlon on the pasis of dlscourse data to determine in what way andin
what ‘amourits power is present As i noted above (2 1), 1 believe that in
individual processes norms of assimilation {i.e. power -related norms) mix
with other kinds of norms, for example norms of maximizing the speakers
interest (learning in order to gain personal profit). in our model of
assimilation it will ‘be necessery to further develop this feature of
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acquisition’ in order to achieve a more realistic understanding of

assimitation.

NOTES

Note 1: The history of the concept of language management goes back to
1973, when the theory of ‘Ianguage correction’ was born {cf. Neustupny
1978 chap’rer 10) It has been developed principally by Neustupny and
Jernudd and most features of the framework were more or less finalized
by the beginning of the 1980s (Neustupny 1983), with the description of
the rnanagemenl process being presented in Neustupny1985. The
classical statement is Jernudd & Neustupny 1987; the ‘correction theory’
has always been interested in the problem of unequal power but in the
1987 }omt paper, in reaction fo Weinstein 1983, Jemudd introduced the
concept t of ‘interests’. The issue of power has been actlveiy pursued since
the 1990s e.g. in Jernudd 19@’6 and Neustupny 19@'6 both going back to

earlier conference presentations,

Note 2: This phrase is modelled on Fishman's. ‘behavror-toward language
(Frshman 1972, p 191). The slogan admlrably characterrzes the object of
language management By quotmg Frshman in Jernudd & Neustupny
1987 we - did not mtend to: :mpute to him- partrc:patlcn rn the theory.. of

language management Later research reveaied that -already in the* L

programma’r:c introduction to Slovo a slovesnosr the: Czech language- _
Joumal ‘of the Prague l_mgurstlc Crrcle Havranek Jakobson Mathesrus _
Mukarovsky and Trnka characterrzed in. 1935 ‘the - ‘cultivation of
language as a matter of makmg language the ‘direct object cf our
attentlon (Uvodem 1935 p. 2).
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FEATURES OF STUDENT ASSIMILATION IN JAPAN

GRAMMATICAL COMPETENCE
- Varisty |
- host language imposed in acad. domain
- no systematic development of students’ 1 lg‘.
as academic lang’uagé _
- host {an'guage imposed in dally/friendship |
domains ‘
[not always noted/evaluated] '
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- Pronunciation
| - Phonemes
- R1's accent
- net for comprehension
- for local (assimifated) status, not to
be identified as
fow status Y speaker
- Morphotogy _
- Pagsive managemen’f (Ko Minjeong)
- Syntax
- Lexicon
- Attended in courses fo produce effective tow

class ‘citizens’

- Writing _
- Not attended to retain foreignness (feeling of
superioriry)
NGC COMPETENCE
- Varieties
- Situations
- Functions -
- Par’[rcrpants ‘
. Jap partrcrpante. glven precedence
I Japanese networks oniy accepted
- Studen’fs home ne’rworks de facto :
suppressed ' ‘
(foreign students perceave the networks are
unwelcome) ' '
- Content '
- Japanese themes of research preferred
- Japanese topics preferred
- Commumqailon of pot;teness de'facto
required
- Frame
- Channel
- Management

SOCIOCULTURAL ASSIMILATION
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- Thought
- Japanese paradigms
- Networks (substantial, academic)
- Only Japanese
- Human relationships {Jap. status

retationships)
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